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Summary

(245005 2 )

The students in my classes: “Material Culture and Anthropology” and
“Design Anthropology: Theories and Practice” chose the courses due
to their interests at the beginning of the semester, and lose their
motivations and learning agency in the middle of semester. From my
observation, it was because the students thought that anthropology
would be invaluable and inapplicable to their future career after
graduation. This project based on action research will introduce
“project-based learning” toto enhance their motivations to learning
anthropology.

This project will organize “empowering workshop of design
skills” and “practice projects of midterm and final term” based on
concerning students’ future career and expects. The workshop is
design to empower the students with basic design skills, and the
students will practice what they learn in lectures and workshops in the
assigned projects of the midterm and final term. This research will
exams whether the workshops and assigned projects enhance the
students’ motivation of learning anthropology and improve their
learning results. It also expects to find how to organize the workshops
and the assign projects to bring students’ interests to anthropology.
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Improving University Students’ Motivation of Learning Anthropology with
Design and User Experience Research Training '
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Abstract

Anthropology in National Sun Yat-Sen University (NSYSU) does not have its own
academic department and its relevant courses are taught in the Department of Sociology.
Moreover, the southwest side of Taiwan has fewer academic institutions and less
resources than the rest part of the island. Even in the Department of Sociology, students
generally also lack motivation to study anthropology because they lack the understanding
of how industries applying anthropological methods and knowledge in fields out of the
academic, and only perceive it as a branch of social science. Without the effective
identity of learning anthropology, students who participate in the anthropological courses
in NSYSU easily lose motivations after the midterm while they need to couple with other
courses’ requirements.

This research introduces the researchers’ strategies of improving students’
motivation and participation in the course “Material Culture and Anthropology” in Fall
term, 2018. Inspired by the concept of “Problem Based Learning (PBL)” (Barrows &
Tamblyn, 1980; Hmelo-Silver, 2004), the researcher did not merely teach the course for
academic purpose but treated it as a course for enriching students’ understanding of
applying anthropology for their future professional careers. From the researcher’s
perceptive, design and user experience research are the most relevant professions
associated with anthropological training. Due to this, the researcher combined
anthropological training with the basic professional requirements of design and user
experience researcher into the course.

The researcher arranged “Material Culture and Anthropology” by applying the
concern of PBL; and expected the students could apply anthropological perceptive and
“Design Thinking” and “user experience research” skills to perceive problems, making
plan for problem solving and learning relevant knowledge and skills by themselves.
Students in the course experienced not only literatures based on academic concerns, but
also lectures and workshops by the practitioners’ in the design and user experience
research fields. In addition, students also needed to accomplish a user research report by
applying ethnographic methods and the skills taught by the researchers. The research
assumed that these rearrangements would enhance students’ motivation and participation
to learn anthropology.

The researcher conducted the research with qualitative methods, especially
ethnographic methods, deep interview and focus group. This research expects to indicate
how the anthropological course redesigned with the concern students’ future careers
influence their motivation and participation in the course. As research participants, the 9
students’ received video filming in class and individually deep interviews three times
during the semester.

This study indicates the effect of applying the activities of design and user
experience researching in an anthropological course. Students maintained their

1 This copy is just a draft-edition requiring further editing. Please do not cite it without informing the
author.



motivation and participation to the course and expressed that they had better interests of
learning anthropology by themselves in the future. The results suggest that the education
of social science could be combined with applicably professional skills, and it would
enhance students’ identities within the learning process.

Keywords: anthropology, design and user experience research, problem-based learning
(PBL)

Introduction

Anthropology is not a popular discipline in universities around Taiwan even though
its value has been emphasized by the academics and the industries. We can only find
relevant departments teaching professionally series courses in national universities in the
northern part and eastern part of Taiwan. That is to say, there is no anthropological
department which could be found in the southwest part. The absence of anthropology
department not only means students, who live in the southwest and are interest in this,
need to study out of hometown, but also means the whole southwest area lack the
academic environment. National Sun Yat-Sen University (NSYSU), as a high education
institute in Kaohsiung City in southwest Taiwan, only conducts anthropological
education in the Department of Sociology, which represents the difficult reality of the
academic environment to anthropology education. Teaching anthropological courses in
the department has to deal with the challenges from the students, which are formed by the
environment factors.

I am responsible for teaching three anthropological courses: “Material Culture and
Anthropology”, “Digital Anthropology: Theories and Practice”, and “Design
Anthropology: Theories and Practice”, in National Sun Yat-Sen University. In the past
three years of my teaching in the Department of Sociology, due to the environment
factors, the students generally lack the understandings about anthropology and the
motivations for studying it. In my first two years of teaching, the students represented
that they loose their passions of studying, and it caused their higher frequency of absence.
Furthermore, the students also represented that they had no clear understanding of the
value of learning anthropology since they have less chances to become professional
anthropologists. How to improve students’ motivation and participation of learning
anthropology had become the most important challenge which I had to deal with in this
environment.

In this article, I will represent my strategies of solving the above challenges. I will
use one of my courses “Material Culture and Anthropology” as an example to indicate
my teaching strategies of improving students learning performance. By introducing
design and user experience research training into my anthropological courses, students’
motivation and participation of learning anthropology have been raised up.

In terms of research methodology, I applied ethnographic methods to study the
students in the course and the main strategies include participation observation, deep
interview and focus group interview. The class had 9 students which came from different
departments and have different intentions to take this course. I also conducted video-
filming for recording the interaction in class, three rounds of deep-interview for each
individual at the beginning, the middle and the end of the semester. As a qualitative
research, all data collected are narrative, which represents how the students thought and
acted during the semester. The amount of students in this class also brought me a positive
opportunity to build a better relationship with them, which also led me better understand
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how they viewed and estimated the value of the course. The data has been studied with
the semantic analysis and I will try to interpret the meaning of their narratives by
reconstructing the context which related to their college lives in NSYSU. Due to the
concern of privacy, all students are anonymous and personal information are modified
with minimum effect on representing the context.

Course Background and The Value of Anthropology out of the Academic

1. Students’ choices on major and career anxieties

National Sun Yat-Sen University is a public institute of high education in southwest
Taiwan. Relatively, this university only has less than 10,000 students, including
undergraduate level and graduate level, and is viewed the best university in this area. The
Department of Sociology (DOS) is famous for its social practice in which students have
strong motivation to participate in social movements and reclaim social justice to the
public. Usually, the freshmen and the sophomore of the department are encouraged to
join these movements by the elders students and all of them are proud of themselves for
being the practitioners with social improvement. However, students in DOS in NSYSU
encounter challenges of job searching after graduation since the diploma of sociology has
the difficulty to directly match up what job market needs in Taiwan. There is no job
position titled as “sociologist” opening for undergraduates in Taiwan. It causes that
students in DOS have anxieties for their job careers. Because of this, many of the
students look for the chance to transfer to other departments which are more applicable
for business purpose, or start to take second major degree or a minor degree in other
disciplines, especially disciplines in the management school, for enhancing their
competence in future job markets. Averagely, DOS recruits forty students each year and
the three quarters take this strategies.

Why do these students choose DOS and but look for alternatives? The most
important reason is that most students lack enough understandings about what are their
personal interests and what career tracks they like to step on. The students only had very
vague impressions about sociology in high school and expected to apply sociology to
change the world or at least the society they live. However, they gradually understood the
difficulties of stepping on the academic track of being a scholar while they studied in the
department. That is not to say these students underestimated the value of sociology but to
realize this may not be what they expected for their personal future careers.

The above problems not only happen in DOS, but also in other departments.
Especially in the school of literature and school of social science, many students in these
schools all encounter similar problems. This represents as the low ration of the graduates
still choose the career track directly related to the academic training in university.

These contextual conditions effected on the students’ learning motivation, which
could be composed and driven what expectancy-value they have on learning (Eccles &
Wigfield,1995), how they develop their capabilities of self-determination (Deci, 1980;
Ryan, Connell, & Deci 1985), and how they are oriented by personal goals (Ames, 1992;
Dweck & Leggett 1988; Pintrich 2000). It implies that we need to improve students’
motivation by connecting the students in the present and themselves in the future, in
which they may encounter real difficulties required to the capabilities taught in university
period.

2. “Material Culture and Anthropology” course in DOS
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As a formal faculty in the Program of Interdisciplinary Studies and the one of the
only two anthropologists in the DOS, I am responsible for teaching three anthropology
courses for undergraduate students. While the other anthropologist is responsible for the
“Introduction to Culture Anthropology”, “Ethnographic Methods”, and “Religious
Anthropology”, I am responsible for the courses: “Material Culture and Anthropology”,
“Digital Anthropology: Theories and Practice”, and “Design Anthropology: Theories and
Practice”. I treat my courses are advanced level for the students in the DOS. Since it has a
formal faculty with anthropological background and has advantages on fundamental
training of anthropology, I, in my first year of teaching, assumed that all students may
already receive the basic culture anthropology in DOS. However, many of my students
had not taken the other anthropologist’ courses for basic anthropology trining because
these courses are optional. I also have many students from other departments such as
business management, Chinese literature, political science, etc. That is to say, it is
necessary to involve basic trainings of anthropology in my class.

In this research project, I took the course “Material Culture and Anthropology” as
my research field. In the fall term of 2018, it was my fourth time for teaching this course.
According to the rules from the Ministry of Education, each course should eighteen
weeks of class, which is much longer than the American system with fourteen weeks.
Basically, this course intends to lead students to apply anthropological perspective to
study how human create and utilize objects based on its own cultural context in different
societies. This course bring students to stress that students need to sense the objects’
existence and meaning in daily life, while other anthropological courses more emphasize
the importance of invisible cultural rules, such as the ideas of kinship or religion, gift
exchange, production, etc.

My teaching experience in the past three years has lead me to find that students in
this course lost their motivation after the midterm. At the end, the course needed to strive
for the students’ motivation, participation and attention with other courses. From the
explanation of the students, they did not lose their participation or attention on purpose,
but have to make a choice while other courses request students attention as well.

Among the 9 students in the class in Fall 2018, four were from DOS, two were from
the Department of Chinese Literature, and three were from the universities in China
which having exchange student cooperation with NSYSU. These exchange students all
had the basic training of social science, such as sociology, anthropology, and mass
communication. Compared to the local students, these three students represented better
motivation of participating in the class since they believed that Taiwanese training of
social science are better than where they are from.

The local students owned different intentions for the course according to what
academic training they receive. The two students from the Department of Chinese
Literature perceived that they worried about their career future since the department only
provide academic training rather than professional training out of the academic. The
students were certain that they would not step on the academic track and looked for
opportunities which can apply the capabilities extended from their training received
before. The five students from DOS also worried about their future careers and their
concerns became an important reason for taking my course. Zheng Ting-Husan, a female
in the fourth year, claims:

“I heard that Professor Sung’s class is tough which has difficult readings and a lot
of homework, but I like to give it a try. I will not take the master degree in
sociology after graduation, which means what is mostly taught in DOS will not

21



be really helpful for my future career. I expect that this course could help me to
adapt to the future job better. “

The other female second year student, Tu Hong-Ru, heard little about how difficult my
class was but also concerned about her future job opportunities. She said:

“I like sociology. But I think I would not be a sociologist in the future at least at
this moment. I like to try different things. Elder students informed that I should
take this course “Material Culture and Anthropology” if I like to challenge
myself. ”

The students’ concern about their future job career indicates what they expected in the
courses in DOS and how should I change my teaching strategies in my course.
Otherwise, the composition of the students in this course also reminded me that they had
different levels of academic training on social science, and I should not assume that my
course arrangement is only for the students from DOS.

3. The value of anthropology out of the academic

Presently, anthropology has become an important expertise in the field of design and
business development. In the West, anthropologists have been worked in industrial field
and apply ethnographic methods for solving challenges from design and business for a
long term. Anthropologists Lucy Suchman started to apply ethnographic methods to
study human behaviors related machine control, such as copy machine, since the late
1980s. IEDO, which is a design company famous for the method “Design Thinking”, also
claims the necessity of recruiting anthropologists for innovation. Recently, more and
more experts with anthropological and ethnographic skills have joined the process of
design for products and services, and they apply their expertises to conduct user
experience research which assists designers, engineers or programers to develop products
or services based on the idea “human-centered innovation.”

Anthropologists and anthropological methods are also popular in contemporary
consultancy industry. Christian Madsbjerg, Mikkel B. Rasmussen, the founder of ReD
Association recommend to apply ethnographic methods to understand the invisible needs
in consumers’ daily lives for leading business innovation. 7he Moment of Clarity which is
written and published by the two founders indicates the successful examples of applying
ethnographic methods for business innovation and strategies making, such as LEGO and
SAMSUNG whose production lines were all modified due to ethnographical researches
and insights.

That is not to say that the knowledge of anthropology could be directly appropriated
to deal with the challenges from design process or business development. In fact,
anthropologists in these industries all require the knowledge and experiences out of the
academic training of anthropology. These anthropologists, as interpreters conducting
translation jobs, need to become fields-crossing and familiar with what real design
companies or business development projects really go through. Even though they do not
conduct ethnographic researches as the anthropologists teaching in universities, they still
treat their jobs as formal anthropological projects. What is the difference between the
anthropologists in different fields? The ones in academic more intend to “interpret” the
meaning of the ethnographic data collected from their fieldwork, but the later ones more
intend to solve the true problems within cooperations by their expertises.
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Anthropologists teaching in Taiwanese universities generally lack the understanding
of application value of anthropology methods and knowledge. It is because most of the
anthropologists also have no experience to what I just mentioned above. More than that,
Many Taiwanese design companies or business cooperations generally lack the
understanding as well. There is no such a healthy job environment for graduates who
receiving anthropological training to apply their skills. However, while more and more
companies started tp stress the importance to understand their clients and customers in
past years, and more and more cooperations prefer to build their brands by finding the
unique needs from the customers, design companies or consultancy cooperations opening
job positions to anthropologists are increasing.

To sum up this section, from the perspective of anthropology and ethnographic
methods, a course is not merely a teaching process but a culture practice field where the
students and teachers form the field together and each side has been embedded in a
bigger and more complicated context, which influences each individual’s understanding
to the course. When a teacher opens a course, he has his own education purposes which
are related to how he view the value of the professional knowledge and skills and what
trainings he receive before. When students take a course, they also have different
concerns than educators, and their anxieties about future career out of the academic track
definitely have effects on courses selection.

Following the context and students’ concerns mentioned above, I believe that my
course “Material Culture and Anthropology” should not only assume that the students in
class all want to become professional anthropologists. Conversely, they expected more
opportunities to learn skills of applying anthropology into their job careers. That is to say,
a course could mean a “cold” course which represents its easiness of taking the credit or a
tough one which represents the difficulty. To students, a tough course, which may reduces
willing to take by its reputation, is still attractive or meaningful to students while it could
provide the assistance which students need for having a better career. By understanding
this, I introduced design and user experience research with activities into my class. In the
following sections, I will introduce how I set up strategies for introducing design and
user experience research into the course.

Teaching Strategies for the Course: Material Culture and Anthropology

“Material Culture and Anthropology” intends to improve students’ motivation
through introducing the elements of “design” and ‘“user experience research” into the
course planning. Design and user experience research are chosen because both are firmly
connected with people’s interaction with the objects. With the effects of design, people
may be directly influenced by an object’s appearance and what it can functions within
daily life. From the academic point of view, design is an indivisible part of human
material culture since it represent human’s intelligence and cultural preferences on what
they produce and utilize. User experience research also connects to “Material Culture and
Anthropology” because not just it conducts research how people utilize products in their
daily lives, but also it request a researcher has to be sensitive how people think, view,
interact, with objects for solving problems, which is directly connected to what student
will be trained in the course.

To designers in profession, it will be valuable if a design project conducts a user
experience research before they begin their design process. From my other researches
with designers, they informed me that their performances on design strongly depend on
whether they understand the users, utilization context, restrictions of utilization of the
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products, etc. These professional applications are worthy introducing to students and
change their perspectives to anthropology. It means I have to bridge my class with real
professional problems; and I should redesign my course with the element of problem
solving and rearrange the learning process to be problem-based oriented.

From the point of view of problem-based learning (PBL) ((Barrows & Tamblyn,
1980; Hmelo-Silver, 2004),) I also thought about that the course should provide the real
challenges to students to solve in order to enhance their learning motivation. PBL is a
student-centered pedagogy in which students learn about a subject through the experience
of solving an open-ended problem found in the real world. The PBL process does not
focus on solving problems with definite solutions; instead, it also allows for the
development of other desirable skills and attributes, including knowledge acquisition,
enhanced team collaboration, and communication. The PBL tutorial process involves
working in small groups of learners wherein each student takes on a role within the group
that may be formal or informal and that may alternate. The process is focused on the
students’ use of reflection and reasoning to construct their own learning (Dolmans,
Loyens, Marcq, & Gijbels, 2016; Gunter & Alpat, 2017; Liaw, Chen, & Huang, 2008; So
& Brush, 2008). Additionally, a learner-centered approach, such as design thinking, can
also help to raise students’ awareness about good design processes and generally enhance
their interest in solving complex problems. Associated activities can be designed in a way
that requires students to generate ideas/solutions and receive support for their emergent
design thinking skills as well as ongoing feedback about the feasibility of various
solutions. Educators can support their students in developing these skills by providing
them with multiple and varied opportunities to design and create prototypes, experiment
with different ideas, collaborate with others, reflect on their learning, and repeat the cycle
while revising and improving over time (Razzouk & Shute, 2012). Following the concept
of PBL, I had following strategies:

Strategy 1: Expose the students to the relevant information

Based on the above concern, I had three strategies to introduce design and user
experience research into my class. The first strategy is to expose the students in o the
relevant information connecting material culture, anthropology, design, and user
experience research.

By exposing the student to the specific studying environment which does not only
aim to provide traditionally anthropological training, I, as a teacher which is responsible
for arranging materials and assignments to achieve the educational goals, added specific
readings related to design and user experience research, and the assignments which
enhanced their understandings to the main content and increase basic skills for
interdisciplinary application.

In the class of first week, I also introduced that design and user experience research
are the professions students could think about while they would the training of “Material
Culture and Anthropology” which is a good bridge linking the academic side and the
industry side. In the following weeks, I continually mentioned how the design process
works with anthropologists’ assistance and how the job of user experience research runs
in Taiwan. I assumed that students may enhance their studying motivations while they
realize that the knowledge and skill which they will learn in the semester will be useful
and practical to their future career.

In the week 10, I invited Dr. Lai Chih-I, an assistant researcher having design
anthropology training in University College London, working in National Palace
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Museum, to gave a lecture about how to apply anthropology in design process. Dr. Lai
used her exhibition curating in National Palace Museum as an example and explained
how ethnographic methods were helpful to an exhibition design.

Strategy 2: User experience research workshop and assignments

Workshops and lectures related to user experience research were arranged for
making students familiar with the job requirements.

In the Week 11, the mid-term of the semester, I led a workshop to introduce the
basic framework of user experience research. It included how to make a research plan,
what research methods could be chosen, how to conduct interviews and observation in
the fieldwork, how to conduct basic data analysis, how to organize a report for the
research. In the workshop, I especially explained that anthropological sense and
ethnographic methods are generally applied in user experience researchers’ job.

In the Week 15, I invited Wendy Lee, a user experience researcher, who owned
anthropological training and worked for an e-company, gave a workshop about how to
conduct user experience research in her job, while students had been familiar with the
idea of design and user experience research. Lee worked in a e-company providing
traveling services and her main job was to find clients’ preferences on the information
arrangement of app or computer screen. In the workshop, Lee especially introduced how
she figured out customers’ ways to utilize digital tools to solve their needs for travel.

Strategy 3: Design thinking workshop

In the week 16, I conducted a design thinking workshop to lead student to
experience a basic process of product design. The reason why I choose design thinking
workshop was because the framework was created by the design cooperation IDEO and it
has been recognized inspiring for people with non-design background to learn the process
of design. Except of reminding students to have divergent thinking and convergent
thinking, and examining a design idea from the perspective of desirability, viability,
feasibility, I led the students to go through the five stages of design thinking process:
empathy, define, ideate, prototype and test.

Designing a chair for one of their colleagues in class was the challenge given for the
workshop. Following the five stages, students started to accomplish their designs by
conducting a mutual-interview with their partner in order to have a better understanding
about what he or she needed with a chair design, or how the partner led his or her life
with personal habits, or preferences, of sitting. Then they needed to define what was the
challenge needed to be solve in this short project. Then, the students utilized their
creativities to figure out potential solutions for the specific needs. After having multiple
potential solutions, the students used simple materials, such as color papers, fine wooden
sticks, and glue, to make quick prototypes and explained how the chair works to their
partners. Each one also needed to give feedbacks to the chair prototypes design for him
or her.

During the first stage of empathy, I purposely reminded the students to apply the
skills and concepts to conduct the interview and figured out what were the hidden needs
from their partners. After the workshop, I also led the discussion to remind students that
the value and effect of design on today’s material culture. This strategy also followed the
education concept of “problem-based learning” in which what students learned in above
weeks became meaningful and led their design and prototype creation. In the following
section, I will present students’ responses to these strategies.
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Students’ Responses to the strategies

In general, the students’ had positive responses to the strategies on the course’s
redesign and rearrangement. About the Strategy 1, students’ feedback indicated that they
were positive to be exposed to the information with design and user experience research.
Lee Chia-Mei, a female sophomore student from DOS, expressed:

“I did know the career value of anthropology and social science until this
course. What the instructors taught in DOS is meaningful and inspiring, but
lacks the application value to my future career. [ can understand the social
problems better than other average students in this school. However, I also have
not solutions to these problems.”

Zheng Ting-Husan, also said “As a fourth year students, it is a pity that I did not know
the connection between anthropology and user experience until this course. I will think
about whether user experience research is a good job option for me.”

In terms of the Strategy 2, which is about user experience research workshop and
assignment, students responded that they sensed the connection between the job of user
experience research and the training which they received in the course. Tang Zi-Ying, the
third year student, the female exchange student from China, expressed:

“After the workshops and lectures, I caught the connection among social
science and user experience research. I don’t not know whether I will take the
career track of user experience researcher. However, it is definitely useful to any
kind I will do in the future. It is because I will choose a job related to ‘people’,
and this course gave me better skills to apply the knowledge of social science
than the courses I took before.”

Wei Wen-Chih, a male third year student in DOS, said:

“I transferred to DOS from a private medical school this year. I am really
interested in sociology but I also worry about my future career while other
students in the department also look for trainings from other disciplines. By
contacting user experience research, I started to notice the application value of
sociology and anthropology, especially the ethnographic methods. I am not sure
whether I will become a user experience researcher. But the arrangement in this
course led me to think more and participate into the class better.”

Among the nine students, all had positive feedback to this strategy. However, one female
fourth year student Kang Yi-Juan, from the Department of Chinese Literature, also
responded that she lacked the basic training of social science and it brought her
difficulties to comprehend the content and how social science training helpful to user
experience research. q

In terms of the Strategy 3 which is related to design thinking workshop, student also
gave positive feedbacks. Most students considered it as a interesting part of the whole
semester while other they had no opportunities “do something” or “create an object” in
the whole semester, even though it is a course with the title “Material Culture and
Anthropology”. Zheng Ting-Husan siad:

“I like the arrangement of design thinking workshop. It directly gave me an
experience how ‘research’ connects to a design process, even though it was short. In the
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workshop, I also had a better understanding to the reading contents we had this semester
while I became a designer to create something for someone.”

Zheng’s response indicate the workshop was not merely helpful to students’
understandings to potential career futures, as well as to brought meaning to the learning
of whole semester. Wei Wen-Chih, who took my other design classes from the Program
of Inter-Disciplinary Studies in last semester, said:

In last semester’s course of design thinking, I just followed the idea or steps
taught in the course, and lack further thinking about why and how these steps
went that way. After the training in this course, I have better understandings
about design and design thinking, especially the stage of “Empathy”.

I also wonder whether these strategies positive to students’ motivations and participation.
Students’ gave me similar responses in my final interviews with each individual:

“I think these arraignments had impact on my motivations on this course in
certain level. I did not know anything about design and user experience,
especially their connection to social science and anthropology, until this course.
By participating into the class week by week, I gradually realized the value of my
learning track of social science, including sociology and anthropology. From this
point of view, I can say these arraignment enhance my motivations to this
course.” Zheng Ting-Husan said.

From the perspective of a student from the Department of Chinese Literature, Kang Yi-
Juan heard anthropology and user experience before and she directly encountered what
she expected. She said:

“I heard user experience before. What I experienced in this course differed from
what I originally imaged. However, I learned a lot from this course and broke my
original imagination to this. By studying harder, I also put a lot of energy and
emotion into this course. Even though this course was tough, I like to finish my
learning process.”

From students’ responses to these strategies, we can assume the course redesign and
rearrangement was successful to the purpose for improving students’ motivation and
participation. Nevertheless, it is also necessary to put their responses into a bigger context
which I mentioned in the above section and conduct a further reflection on
anthropological education from the perspective of PBL.

Reflection

In this research, I assume that students’ motivation to a course is effected by how
applicable and useful they can sense to it. I apply the concept “PBL” to redesign and
rearrange the content of the course ‘“Material Culture and Anthropology”. While the
strategies and arrangements within the course are redesigned according to the concept of
PBL, it is necessary to reflect the ways of anthropological education what average
anthropologists take for the granted. For answering the question, I like to split it into
three questions to make it more specific: Who is anthropological education for? What
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should be anthropology education taught? What methods should anthropology education
apply for students who will not step on the academic track?

Anthropologists rarely discuss the education purpose and methods for students who
will not step on the anthropologically academic track. In the departments of
anthropology, or the relevant academic institutes, the instructors wordlessly assume what
they should teach are what they learned for being a scholar who would conducts
academic researches and teaching jobs in university. However, it is not the reality to most
students whom anthropology instructors may encounter out of the professionally
anthropological institutions. Instructors like me have more opportunities to teach
anthropology to students having different career imaginations and plans than us.

As an instructor for teaching anthropological knowledge, my first purpose is
definitely to lead students to understand the value of the perspective of cultural diversity
and lead students have the opportunity to apply the relevantly anthropological knowledge
in their daily lives. However, while students have their personal career imaginations and
plans out of being anthropologists, many students which I encountered before only took
the courses of anthropology for the requirements of graduation. I more believe that
students will more treasure the value of anthropology, either for the present or the future,
as long as they sense its value of application. This is the ration which I selected the
concept of “PBL” to lead my course’s redesign and rearrangement.

By putting students into a setting of problem-solving and leading them apply
anthropological skills in the course, anthropology may own different values than a
discipline only for admiring cultural differences to them. With the concern of PBL,
Anthropology becomes to be more useful to students and it influences students
motivation and participation in class. In which, an instructor needs to consider to involve
more topics and contents related to anthropology applications; and my selections in this
research project were design and user experience research. The problem-solving
challenges I try to picture to students not merely in the course, such as designing a chair
in the design thinking workshop, but also in their future careers and lives. By introducing
students what user experience research is and how applicable anthropology could be, I
drew a picture in which they, after graduation, would all encounter the chances to apply
what knowledge and skills they learned during the whole semester.

The role I tried to play for this redesign and rearrangement of anthropology
education was not the typical role of anthropologist in a professional department of
anthropology. In the course off Material Culture and Anthropology, I took a standpoint
which was more interdisciplinary and application-oriented; and I expected what I taught
to student was not restricted in the anthropology for the academic but for students’
careers.

Conclusion

In this essay, I presented my strategies of improving students’ motivation to the
course “Material Culture and Anthropology” through redesigning and rearranging the
content by applying the concept PBL. By applying PBL, design and user experience
research became what I introduced into my class. From my investigation, the strategies,
such as exposing students to a specific learning environment, arranging a user
experience research workshop and assignments, arranging a Design Thinking workshop,
effectively improved students’ motivation and participation in the course.

Through this research, I also present that students who had not career plans on
academic track expected an anthropology course should be useful and applicable to their
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future careers. A instructor could apply the concept of PBL to design and arrange a
courses’ content in order to response students’ expectations.

I, in this research, do not mean all anthropologists teaching in university should
follow my strategies of course redesign and rearrangement. In fact, I do believe an
instructor should evaluate students’ expectations and put a course in a context weaved by
different factors and concerns, and designs his or her course according to these,
especially in the department which aims to cultivate future anthropologists in academic. |
do also believe that an instructor should realize what a course mean to students, and this
understanding could provide insights to enhance a course’s effectiveness.

As an instructor teaching anthropology in DOS and encountering students from
different academic backgrounds, I expect to conduct more researches following a smilier
approach and use what I discover to lead my course improvement.

References

Ames, C. (1992). Classrooms: Goals, structures, and student motivation. Journal of
Educational Psychology, 84, 261-271.

Barrows, H., & Tamblyn, R. (1980). Problem-based learning: An approach to medical
education. New York: Springer Publishing Company.

Deci, E. L. (1980). The psychology of self-determination. Lexington, MA: D. C. Heath
(Lexington Books).

Dweck, C. S., & Leggett, E. L. (1988). A social-cognitive approach to motivation and
personality. Psychological Review, 95, 256-273.

Eccles, J. S., & Wigfield, A. (2002). Motivational beliefs, values, and goals. Annual
Review of Psychology, 53, 109—132. (2010 IF: 18.288).

Hmelo-Silver, C. E. (2004). Problem-based learning: What and how do students learn?
Educational Psychology Review, 16, 235-266. doi: 10.1023/B:EDPR.
0000034022.16470.13

Kelley, T., & Littman, J. (2005). The ten faces of innovation: IDEO's strategies for
beating the devil's advocate & driving creativity throughout your organization. New
York: Currency/Doubleday.

Madsbjerg, C., Rasmussen, M. B. (2014 ). The Moment of Clarity: using the human
sciences to solve your hardest business problems. Boston: Harvard Business Review
Press.

Pintrich, P. R. (2000). The role of goal orientation in self-regulated learning. In M.
Boekaerts, P. R. Pintrich, & M. Zeidner, (Eds.), Handbook of self-regulation:
Theory, research, and applications (pp. 451-502). San Diego, CA: Academic Press.

Ryan, R. M., Connell, J. P., & Deci, E. L. (1985). A motivational analysis of self-
determination and self-regulation in education. In C. Ames & R. E. Ames
(Eds.), Research on motivation in education: The classroom in milieu (pp. 13-51).
New York: Academic Press.

29



CrefFva ] 2027 800 2031 £ AR R IR G 3048 (B2 19]) (& %o £ 18 PDF#%)

PEERARERRES
Hp=-a=t

anz BB

EHENREEN TS RYAED
TEHRNAEZN TS RNAE
TR RNAEAT

EHENREEN TS RYAED
TEHRNAEN TS RNAEE
ATEHBNEEN T S R0AE
ENTEHRNRAEOT

NEE  HEEE - TnHFx -2
EER (=6

REEFEIFRRVNEEIRS
S8 pEREETEI %S
LIESRSNEREarEn -

RECEFEIFRRVNHEIRS
S8 pEREETEI %S
LIESRSNEREarEn -
RECEFEIFRRVNHEIRS
LIESRSNEREarEn -
RECEFEIFRRVNHEIRS

S8 pEREETEI %S
LESRSNEREarEn

HEaR=EEN

| RER - HEREESETHRE |-

AESTHEREFRCRENE
TEARIMIRIIE - ARMRRE
EIRERFSZET -

AESTHEREFRCRENE
TEARIMIRIIE - ARMRRE
EIRERFSZET -

AESTHEREFRCRENE
TEARIMIRIIE - ARMRRE
EIRERFSZET -

AESTHEREFRCRENE
TEAIMIRIIE - ARWREE
EIRERFASZSN - AT
HEREFRCRE=VETRAS
AT -

MR

HBIFATAERE
R : 00O KB 000 %

ASREEER
EE—HAENZ . ANERREH
EFZRTIRE TRRHEE
& EEANTE/ERKETR
BEE AMEREEESk B
AESFEREassE:

(PR TEES 1

BHAHS L | _
F2MEREFRSE - BETE
RFESTEES -

CRERE |
TJE2ERARETFETE .

AR AT REEM)

DENEERZETE

AaFER REERTERIE
EEETHRFRECHETSR
%asgg—ﬁﬁﬁﬁaamag

ERESAE
MEETH R RSO TE W
BESHEBIESORAE .
WAL R RESTTE
RECESHBIEEMTTE

EARR
i

LOGO

ATZBREENE

FEFERAE - PREREIRE -
FEEERAE - PRERAER -
FEFERAE - PREREIRR -

v N d »
g &
dﬁ¢d¢ & P

H2 a9 Rrwm

BESHERE

VENEDE - RENEETE -
VENEDE - ENERTE -
VENEDE - RENEETE -
VENRRTE - ENERTE -

CEREREOHR

REREES - RERSEE |

EEREEM BEETEM -
EEETOM . BERTEM -
BEREEM BERETEM -

DHEREGEESELED

FRAR FRAR - FRAR -
FRAR BRAR - FRAR -
FRAR FRAR FRAR -
FRAR BRAR - FRAR -
FRAR FRAR - FRAR -

1 =08
2. UK -
3. £=UK -
4 gBUN -
5. $=UE -
6. $STUK -
AR -7
8. §IUK -
9. UK -
1022708 -

B&EAT: SAERRER

SEHTES <FTETRER :
2&; RRYSELTORCodes
Email: -
Website: i

VA¢§iamnmuxul

30



%)

[#HR] HEEBMAR

ank

+ EAEREAER(107/8/1-108/7/31) (% %33

1. PARFZTARETH

HEEFALL Rttt
A BNIR R
PN IPE AX BRI RGBT B 22
HEHR 07RA025-03
REER BA TREHERENTIEE) B TEEER) MIRFABEA
HEREZ2REE BEHNRZEE
2. MEARAEL
i B $ b a2 2,99
BY P9 £ F 3 ST UHLEHAMBRAEAZHX __B(#H)
UHLEHMMRAL XM B B(E )
Bl SMA S UHEEHAMBAS TR A B(H)
DT HAAMRAA EHZBX B (I )
ANEE UHEEHRMRAAEH2EEL: A
@ B &E DHEEHAMBAATHZEE: K
g BREEE ¥ PELIE T ET VESER £+ SUNE -
X | BESNREEE UHSEHRAMRAA TR ELEST _F
Bl P9 AT 8 3 ST WA EMOSHEEH AN GR X _1_E
Bl et s X ECERR S E S Eir eI TR b S
FwXFE UHEEHRMBAA EHI AT _ B
S UL EHAMRALEZHMTRE ©
Htb HAC S S F B A8 SRR A B 247 R
HEHAMER HE AR #
1. BAESHE_ #
2. FAEAHZE_ M
% E3ps 1. BREREAE_ P
2. HBKEAE_P
3. HRumAg s M
BEHZETREALE | FANA
NE
REIEHFAE Ik X r T

31



L RE e A P
g B34 B R __ &
Zé MMFETAEE | B U
A E MR BRI T B o A SR E AT R
AR ERE BEELRESER)
UHEBTBMAR % | 1_Hk
ZEHyITAHERZ | (5T~ 2HRE - ASE SACEAMULETH
Hi I e )
# S At __ 1’|
AR N S A A S E0E
HEfH £ 1
BAR N LB B ML EE > HEUTHBIZ
B RRAE R E (MR T BRI E I
EHLA L HBEE BN 5
i+ B #h 3%
RN S S E N X
R
o e YT _#®
A
%;;é OB B I _#
H by 4 %
S8 FAEmhIE 2 A
it E
AN | e A
WEIt E 2 B AN A

H AR R

(X EN LR SR P TR M ST R E R R > TTHIA L)

32



[t ] HEFTEARAEIREFBETHER(AHREAT)

LA

HAMIOTFERERRHE T B EREREE ML

B3R

% g b
AR E SRR AR A A T A
o (FH) LA 2m 0 | T 2 @ik LAl AR ESF

%/ ; ¥

S

D ORASSH IR A BB AT I URAT B

ARA . #itE
UL & 4y (N i
A BA

ARPATIOTEH T "HB R ERBRKETHEARTT L, - ATERIE
ERREMNKRTEHET -

s E

O HEH o ,
?#ﬁﬂii%i —BBMES Ak 4
= .

CERES AL e



[tk ] 208 S22 TR LT £ 242 B 37 K(107.81~108.7.31)(% 4% B)
WO R E G ARG SRR ST R A B> AR S HEGIRARDRE B A
EA # B RAE *#X/iﬁ/\%ﬁ'ﬁi}/%iﬁ v 3 AR 4H j—?ig$$i,ﬁi_§i‘¥ﬁk%z§lég AR AT B S 0 LA
At EBATREHE FE R RBAD -

211542 EILE R E MR
1 HE 3 B Ar(a FHR AR M2 ST S 91 A TR AR A 2 A8 B A )
[] s—BEREFEZAE"

EEST TS S IR VY mE et Yo

ERAEXHOL

[] BB REXLFET  FRARARNETEM - 2 THAFTEFH

%;uu

’\l X B LA

2. HERH Lz hofiRkE LR

BlesE 3
1) R 4ofE LML XM
W (/\Eﬁnf"ﬁﬁfﬂz i 443@_)3: BLBRGE X i3tk B At )
V5 55
BIlLIR 5
? ﬁiﬁ%gigfiﬁ@‘%%:%ﬁ&mﬁ%mﬁmﬁiﬁ)
BlLIR T 5
B, X e & 23
@ HARETETHEE L ek 2 )
E/fb E ,Ej; : i\?
@) SHLEEFRAEIMZ ikl—
BRI ATIIS IR 3000 ¢ GRRAMILS K 2E )
=N
5) Hit WA GERE A IRIE T X R E 8)
2. FEmALEE
. oL me - A
M) AF % a4 aLE DHPRBTE B E AL AR 8

34



(2) ZEPABEZ R

38R -

3. HETEMANEIRE LMK
() ExegmmistEan FAR RIACHHA - )
5 by Y EE
SRARBBEEEED o uq: Gl AR L L RIET 7 )
B 4) o
" . ] F1i54% ¢ Bt ERYE
£ BT EH A
O S e W R ait)
LB EE 0 HAKE
R A X )
.9
(3) H AL 4T B I
4. HERFEAGFIE % L ik
L )
O] #PE RO R E AT ECE 2 R)
] ﬁ%%&m%?%%ﬂ%A?@ﬁﬁﬁ%%@%)
(1) 2LEF3PAEH]E [ k& ERHPFTE I EANTES EGHEZHRNA)
RBH -
B ALdE R
[ #2Eamz %%%Aﬁéﬁﬁ(%%@%)
O #Exam st AN FHECHHRRA)
(2) ?iéﬂa‘ﬂ‘%%ﬁd};{ l:‘ *%iﬂ%%i gﬁ%m%“+iém}\ﬂ‘g%d}§( ﬁﬁ‘g_ﬂﬁaa}%)
A
B egeis 8 0. AR 82 Gh i 2
Ex ! i = ,: B
@ HERENHRHE ] St hd A A eR O B
g%ggﬁggﬁﬁﬁ%ﬁ‘ ] B AT AR BN H R 23 h E G 1 2 3R )
B -
5. BBMRENEXFHETBEM I E LFHE

35



A

36



